
OVERVIEW OF INSTITUTIONAL EFFECTIVENESS AT SOUTH ARKANSAS COMMUNITY COLLEGE 

In fulfillment of its mission, vision, values, and purposes, South Arkansas Community College believes in the 
use of data to assure the quality of the institution, drive continuous improvement, and plan for the future of 
the college.  This belief has led to an ever improving culture of data collection and reflection from the 
college-wide level to the position level.  In as much, SouthArk’s institutional effectiveness process has four 
primary components:  Core Indicators of Effectiveness, Operational Functionality, Academic Assessment, 
and Planning. 

Metrics have been identified in each of these areas.  Often, theses metrics are based on national external 
metrics allowing for frequent peer institution comparison but some metrics have been developed internally to 
better fit the role and needs of the college.  Dissemination of the metric outcomes is integrated into the 
shared governance structure, linked to the board of trustees processes, and a major component of the 
mission of the office of Institutional Effectiveness and Advancement.  SouthArk strives for transparency of 
outcomes and uses available technologies to disseminate the results as appropriate on the institutional 
research section of the college website and through national platforms such as the American Association of 
Community College’s Voluntary Framework of Accountability. 

Upon analysis and interpretation of the institutional effectiveness metric outcomes by relevant stakeholders, 
short term action plans and long-term strategies are developed.  These action plans and strategies are 
critical in planning and budgeting which completes the institutional effectiveness cycle by the allocation of 
resources to those areas that will improve the college and lead to a stronger future. 

SOUTH ARKANSAS COMMUNITY COLLEGE MISSION, VISION, AND VALUES 

College Mission 

South Arkansas Community College promotes excellence in learning, teaching, and service; provides 
lifelong educational opportunities; and serves as a cultural, intellectual, and economic resource for the 
community. 

College Vision 

South Arkansas Community College will strive to be the leading resource for accessible education, 
workforce training, partnerships and economic development for our region. 

College Core Values 

The college has identified six values statements that serve as guiding principles in fulfilling the Mission 
Statement. 

Excellence in Education 

We are committed to providing students access to a highly competent, innovative, and supportive faculty 
and staff; modern facilities equipped with current technology; and high-quality academic and occupational 
programs. 

Student Learning 

We are committed to providing support, respect, and encouragement, thereby enabling students to achieve 
their educational goals and develop skills for lifelong learning. 

 



Contribution to the Community 

We strive to serve the academic, occupational, and enrichment needs of the community; enhance its quality 
of life; and support economic development in South Arkansas. 

Quality of Work Environment 

Recognizing that everyone contributes to the learning process, we value each member of our college 
community; foster respect, trust, and support among faculty, staff, and students; encourage responsible, 
creative risk-taking and innovation; and recognize and reward exceptional performance and integrity. 

Respect for Diversity 

Believing that everyone should have an opportunity to learn and succeed, we value intellectual and cultural 
diversity in the classroom, in the workplace, and in the community. 

Commitment to Accountability 

We are committed to continuous evaluation of our institution to address the needs of the present and to 
meet the challenges of the future. 

Purposes of the College 

• To provide an environment that fosters excellence in learning and teaching.  
• To provide a university transfer program of high academic quality for students who plan to continue 

their education.  
• To offer degree and certificate programs to develop or enhance occupational skills that prepare 

learners for a changing global economy.  
• To provide developmental courses to prepare students to do college level work.  
• To provide adult education and workforce development.  
• To provide comprehensive student services to enhance students’ success.  
• To promote the civic and cultural life and the economic development of the community.  
• To make education accessible through innovative instructional methods. 

History of Institutional Effectiveness at South Arkansas Community College 

While data has been used at SouthArk to drive improvement and plan for the future, the formalization of the 
institutional effectiveness process first took place with creation of the Plan to Assess Student Academic 
Achievement in 1994.  At that point, institutional effectiveness metrics were considered to be a subset of 
academic assessment metrics.  The original institutional effectiveness metrics were enhanced in 2005 by 
consultation of the American Association of Community Colleges publication, Core Indicators of 
Effectiveness for Community Colleges.  This research broadened the concept of institutional effectiveness 
but did not include operations.  Simultaneously, the college developed a strategic plan.  In 2010, the college 
went through the process of strategic planning once again and developed the current plan, Build 2016.  In 
2011, the Director of Institutional Research and Effectiveness (later changed to Chief Institutional 
Effectiveness and Advancement Office) amended the table of institutional effectiveness metrics to include 
all data collection and planning conducted by the college.  This document was later provided to the board to 
demonstrate the self-monitoring that the college conducted in connection with the board monitoring process.  
This document is the first separate Institutional Effectiveness Plan which provides narrative and context to 
the table of metrics and shows the connection between the four components of intuitional effectiveness. 



 

Structure of Institutional Effectiveness Data Collection and Cycle 
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Metrics of Institutional Effectiveness at South Arkansas Community College 

The Institutional Effectiveness Metric table (Appendix 1) shows all measures that are currently in use by 
SouthArk to monitor and promote continuous improvement at the college.  Information included in the table: 

• Measure- The official name of the metric 
• Use- This section of the table notes who will use the metric and for what purpose.  

Occasionally, SouthArk is not the primary user particularly in the case of state or accrediting 
body review. 

• Internal/ External- External measures are those that are created outside of the institution, 
typically, for wide distribution and comparison.  Internal measures are created to measure a 
unique aspect of the college or to compare year to year results from an internal population. 

• Qualitative/ Quantitative- Qualitative results are intended to give perspective and 
understanding but cannot consistently be presented as numerical data.  Examples include 
focus groups.  Quantitative results are numeric in nature or can be statistically evaluated.  
Examples include retention rates. 

• Comparison Group- If the data collected can be compared internally or externally, the 
comparison group will be noted here. 
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• Participants- The population that a metric is used on must be carefully selected to insure 
quality and applicability of resultant data.  The description of the measured population will also 
be included in the report. 

• Implementation Time Frame- Barring unforeseen circumstances, the metric will be conducted 
in the time frame specified. 

• Administration/ Implementation- Some measures are administered or implemented externally 
while others are conducted in house.  This area of the table clarifies responsibility for both 
roles. 

• Cohort/ Selection Method- The description of the selection process for participants will be 
noted as applicable. 

• Results- Depending on the nature of the metric, either the raw data or summary results will be 
available.  This section of the table includes when, where, and what format the results will be 
distributed. 

• Alignment- Often metrics that are consistent and linked to the mission of the college will also 
effectively monitor progress on temporary initiatives.  Consequently, the table includes a 
coding system that shows the alignment of the measure to the institutional effectiveness 
component.  Please see the component sections below for explanation of the code. 

Role of Shared Governance in Intuitional Effectiveness at South Arkansas Community College 

Departments/ Divisions 

College-wide metrics of institutional effectiveness are disseminated not only through the college website but 
also as reports distributed to appropriate departments and divisions across campus.  While the metrics may 
be college-wide, often actions to improve results may be within the mission and functions of one area.  For 
example, effective transfer of associate graduates is one of the purposes of the college but enhancement of 
the process is a function of the Office of College Transitions.  Departments and divisions will often use these 
college-wide results to identify and modify their own goals and outcomes.  When implementation of plans 
requires campus communication, buy in, or participation, proposals will be sent through the shared 
governance process. 

Standing and Ad Hoc Committees 

Similar to the way institutional effectiveness data may lead a division or department to recommend an action 
that falls within its scope, necessary changes based on data may be a committee function.  In this case, the 
proposal would not come to the committee but rather from the committee.  Once the motion for the proposal 
has passed at the committee level, it will then move forward to the appropriate council.  In the case of an ad 
hoc committee, the proposal will be brought to the appointing body. 

Planning Council 

The Planning Council serves the following functions in SouthArk’s shared governance structure: 

• Communication and information sharing  
• Reporting of data, information, and outcomes  
• Strategic planning  
• Monitoring coordinating of ideas and plans  
• Having individual experts to answer questions about proposals, etc.  

This non-voting body is the communication platform for proposals finalized at the council level or the final 
vetting process for proposals which will affect multiple divisions.  The planning council membership is 
composed of the council chairs, faculty from all divisions, and representatives from non-academic areas.  



This group has the appropriate combined backgrounds and experience to provide feedback on proposals 
received. 

The Planning Council also systematically reviews institutional effectiveness data annually including progress 
on the current strategic plan.  It is within the authority of this group to request that a council or committee 
review the same data and develop an improvement plan as necessary.  As a consequence of this 
systematic review and multidisciplinary membership, institutional effectiveness data can be reviewed, 
shared and affected on the college scale. 

Executive Cabinet 

The executive cabinet membership includes the President, Vice President, and Chief Officers.  Similar to the 
planning council, this group reviews proposals and can request proposals based on their review of 
institutional effectiveness data.  Most proposals do not include budgetary transfers or other significant 
resource allocations and will only be endorsed by the cabinet.  If the proposal requires major resources 
outside of the scope of the existing budget, alteration of administrative procedures, or requires external 
approval, the executive cabinet will go through an approval process.  The establishment of the budget and 
resource allocations based on institutional effectiveness data will be detailed later in this document. 

Board of Trustees 

The powers and duties of the South Arkansas Community College Board of Trustees are 
established by Arkansas Code Section 6-61-521.  According to Board Policy 13: Board Job Description: 

Specific job outputs of the Board, as the informed agent of the ownership, are those that ensure 
appropriate President or organizational performance. The outputs are the bedrock on which the 
agenda is built. There should be nothing on the agenda that does not produce these outputs.  

In fulfillment of this role, the board requests a series of predetermined and scheduled monitoring reports that 
provide broad level evidence of college performance.  As the final approving body of budget, college plans, 
and external approvals, the Board review of monitoring reports constitutes the highest organizational level of 
the institutional effectiveness process. 

 Planning 

SouthArk undergoes the planning process throughout the year on multiple levels.  The participation and 
duration of planning is directly linked to the scope and nature of the intended outcome.  As previously 
discussed in the shared governance section, Departments and divisions will routinely create or adjust plans 
in response to data analysis.  This process is an example of short term planning.  Short term planning 
typically involves those that will be carry out the action, requires minimal budget adjustment, does not 
significantly change the role or functions of the group, and can be implemented in a short period of time.  
Another example of short term planning would be the modification of a course in response to course learner 
outcomes assessment results.   

By contrast, long term planning requires broad based participation and plans will likely cross multiple years 
and budget cycles.  While long term planning may occur in a single division or department, it is most often a 
campus-wide process intended to lead to intentional forward change and progress.  Facilities master 
planning and strategic planning fall into this category. 

Budgeting 

In order to pursue continuous improvement and intentional progress, SouthArk links data and planning to 
the budget process. Budgeting is a collaborative effort where deans and department heads, with faculty and 
staff input, request departmental budgets based on maintaining appropriate operations and justifying 



increases through pursuit of strategic initiatives.  This process assures that the college focuses resource 
allocation on fulfillment of the mission and the strategic plan.  

FOUR MAJOR COMPONENTS OF INSTITUTIONAL EFFECTIVENESS AT SOUTH ARKANSAS 
COMMUNITY COLLEGE 

Core Indicators of Effectiveness 

In 2005, Richard Alfred, Peter Ewell, James Hudgins, and Kay McClenney wrote the first edition of the “Core 
Indicators of Effectiveness for Community Colleges.”  This American Association of Community Colleges’ 
document provided a basic framework for institutional effectiveness at comprehensive community colleges 
based on common mission themes.  Since the original publication, the changing higher education market 
place and increased institutional research capacity have led to minor changes in the original 14 core 
indicators and the addition of two more as the third edition has been published. 

History and Reason for this Component 

Following the initial publication of the Core Indicators of Effectiveness, SouthArk faculty and staff reviewed 
the document and agreed that 13 of the original 14 indicators were pertinent to the mission of the college. In 
the college’s initial report, data was reported from the six main categories: Student Progress, Workforce 
Development, General Education, Transfer Education, Developmental Skills, and Outreach.  Early data 
collection was limited and often qualitative in nature because of the limited institutional research capacity. 

Since the original documentation, the state of Arkansas, the federal government, and other external agencies 
have increased demand from and supplied more data to colleges.  This change has forced SouthArk and 
other colleges to increase institutional research capacity and adopt new metrics like the Voluntary Framework 
of Accountability.  Consequently, evaluation of college data using the core indicators has become more routine 
and quantitative.  The descriptions of the indicators are from the third edition and the origin and nature of the 
measure are noted. 

Indicators 

Student Progress 

Core Indicator 1:  Student Goal Attainment- The proportion of students whose goals for attaining a college 
education upon enrolling or during attendance in a college were met upon exit from the college. 

Core Indicator 2:  Persistence (Fall to Fall)- The proportion of students who enrolled for the first time at the 
beginning of one academic year and who (1) were still enrolled for at least on credit at the beginning of the 
next academic year and who (2) had not yet completed a degree or certificate. 

Core Indicator 3:  Graduation Rates- The proportion of students who enrolled in and subsequently 
completed a degree or certificate program. 

Core Indicator 4:  Student Satisfaction-The proportion of graduates whose college experience met or 
exceeded the expectations they held upon initial enrollment. 

General Education 

Core Indicator 5:  Success in Subsequent or Related Coursework- The proportion of students identified as 
lacking basic skills (e.g. in reading, writing, or computation), who earned a degree of C or better in non-
developmental college courses after completing developmental coursework. 

Core Indicator 6: Program Learning Outcomes and Mastery of Discipline- the proportion of entering students 
enrolled in or completing programs (a) with organized, sequential  courses or (b) leading to a degree or 



certificate who demonstrate a mastery of skills and competencies specific to predetermined program learner 
outcomes. 

Core Indicator 7: Demonstration of General Education Competencies- The proportion of students who 
demonstrate general education competencies during and after college attendance. 

 Outreach 

Core Indicator 8:  Regional Market Penetration Rates- the proportion of the total population aged 17 and 
older in the college’s service area that has participated in at least one organized activity (courses, programs, 
service, event, etc.) sponsored by the college. 

Core Indicator 9: Responsiveness to Community Needs- The proportion of the community constituents 
whose needs are met by the college. 

Workforce Development  

Core Indicator 10: Placement Rates- The proportion of entering community college students acquiring a 
marketable skill (i.e., completion of at least three career or technical courses in a particular field) who obtain 
employment in a field directly related to that skill within one year of attendance. 

Core Indicator 11: Licensure/Certification Pass Rates- the proportion of students who complete or graduate 
from a community college career or technical program, seek licensure or certification for the first time within 
a given year, and actually obtain licensure or certification. 

Core Indicator 12:  Employer Satisfaction with Graduates-  The proportion of a sample of regional employers 
in a given field who indicated that their employees who are community college graduates exhibit skills and 
job performance that are equivalent or superior to those exhibited by other employees. 

Core Indicator 13:  Client Satisfaction with Programs and Services-  The proportion of community college 
clients who are aware of, have access to, and use the programs and services offered by a college. 

Contribution to the Public Good  

Core Indicator 14:  Value Added to the Community-  The number and types of identified outcomes and 
benefits received by a community from programs, services, and activities offered by a community college. 

 

Transfer Preparation 

Core Indicator 15:  Transfer Rates-  The proportion of an entering student cohort who actively enrolled in a 
degree program at a community college and completing at least 12 semester hours of credit (or the 
equivalent) who then enroll within two years for at least 12-college level credits in a degree program at a 4-
year college. 

Core Indicator 16:  Performance after Transfer- The proportion of former community college students 
completing college level courses at a transfer institution with a grade of C or better, compared to the 
paralleled proportion obtained for students who began their studies at the transfer institution as first-time 
freshmen.  

Metrics 

Refer to grid coding give examples and discuss crossover 



Operations 

Operations include all activities that support the mission but are not directly linked to the mission.  These 
activities include everything from payroll of employees to infrastructure maintenance.  It is critical to include 
this component in the institutional effectiveness model because the efficiency of these functions has a direct 
impact on the areas described in the other components but may not be measured by the standard 
indicators.  Operations are measured and included in annual improvements in the following areas: 

• President’s Office/ Overall, 
• Academic Affairs, 
• Student Services, 
• Administration and Finance (Financial/ Business Office and Human Resources) 
• Institutional Effectiveness and Advancement (Institutional Effectiveness,  Advancement, Marketing, 

and Continuing Education) 
• and Information Technology. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Connection to the SouthArk Mission and Core Indicators 

 
 

History and Reason for this Component 

Frequent measures of operational effectiveness have been performed at SouthArk by external entities such 
as state conducted financial audits and internal groups such as the Board of Trustees review of employee 
professional development.  Until the inception of the Build:2016 strategic plan in 2010, these measures of 
operational effectiveness were not included in the institutional effectiveness process. Campus culture shifts 
have moved many operations from simple compliance to cycles of data driven improvement and department 
goals can not only be linked to Core Indicators or the strategic plan but also created in response to the 
mission and functions of the department.  This process not only acknowledges the connection of operations 
to the college mission but also facilitates a budgetary process that links continuous improvement to 
operations. 

Use in Budgeting 

Often the cost of operations are dictated externally therefore resource allocation must correspond if 
continued operation is necessary.  The continuous improvement aspect of operations insures that the 
necessity and level of operations currently meets the needs of the college in fulfillment of the mission.  
Consequently, as the data analysis shows a shift in need or performance, budget requests will correspond 
accordingly. 



Metrics 

Refer to grid coding give examples and discuss crossover 

Academic Assessment 

Academic Assessment at SouthArk falls under the office of the Vice President of Learning.  This 
assessment process is designed to promote the continuous review and improvement of learner outcomes.  
SouthArk’s tiered structure connects course learner outcomes all the way up to college-wide student learner 
outcomes to promote faculty-wide, consistent participation while ensuring that every instructor’s data 
collection efforts contribute not only to their courses but also to the college.  In order to make the most of the 
academic assessment process, the assessment committee created a structure to assist faculty members 
with embedding assessment into their normal teaching practices.  This process begins with the notation of 
course learner outcomes on the master syllabi and cycles annually as faculty create action plans on their 
assessment results during designated days at the end of each major semester.   

Process of Development 

When formal academic assessment first began at SouthArk in the early 2000s, it was considered 
interchangeable with institutional effectiveness.  Common measures of institutional effectiveness such as 
retention and student satisfaction were included among the measures of academic assessment.  In order to 
gauge the college-wide student learner outcomes, which were referred to as general education outcomes, 
courses were selected on a rotating schedule and faculty were asked to measure the outcome in their class.  
This collection methodology along with standardized testing proved difficult to implement and yielded 
minimal data.  As the process evolved, it became apparent that academic assessment needed to not only 
occur on a broader basis but also be more predictable and easier for the faculty to perform.   

The Assessment Committee first reviewed the general education outcomes.  The review process lasted 
months with the committee discussing the mission, faculty priorities for graduates, the strategic plan, and 
other guiding documents.  The result of this process was the redevelopment of those graduate outcomes 
into three college-wide student learner outcomes which were approved through the shared governance 
structure and endorsed by the Executive Cabinet.  The college-wide student learner outcomes are critical 
thinking, communication, and responsibility.   

Implementation 

Faculty identify course learner outcomes on their master syllabi and link those to relevant program and 
college-wide student learner outcomes.  Non-academic departments may also connect their goals and 
outcomes to the college-wide student learner outcomes.  Institutional measures are conducted per the 
predefined schedule.  Data collection and review occurs as defined by the Assessment Plan grid.   

Data Collection and Evaluation  

Once the college-wide student learning outcomes had been confirmed, the faculty had the ability to link their 
course outcomes to the college outcomes and program outcomes as relevant.  This linked structure means 
that faculty collect on their course each year and have the opportunity to create action plans on their course 
data while simultaneously contributing to the collection of evidence for the college-wide student learner 
outcomes.  

SouthArk's academic assessment process and procedures were designed to ensure broad-based 
participation and efficiency.  The use of a linked and tiered structure of learning outcomes engages faculty 
at all levels.  Course learner outcomes are identified in every course and articulated on the master syllabus 
for that course.  An outcomes grid shows the alignment of the course learner outcomes to appropriate 
program learner outcomes as well as college-wide student learner outcomes.  This outcomes grid on the 



master syllabus serves as a communication tool not only from faculty to student, but also between faculty in 
order to create consistent outcomes between multiple sections of the same course and common 
assessment methods.  As a consequence of pre-deciding and communicating the outcomes and 
assessment methods, full- and part-time faculty do not have to develop assessment plans independently 
each term, but can aggregate the data from all sections of the course and can compare results between 
terms and years. 

Beyond course-level assessment, aggregated data on program-level outcomes are collected in a similar 
manner, using the same reporting and review process.   Institution wide and cross-curricular assessment is 
also conducted for the college-wide student learner outcomes.  This data is aggregated with that of the 
faculty data per the Academic Assessment Plan.  The college-wide student learner outcomes are reviewed 
by the Assessment Committee and the Planning Council for the evaluation of progress, identification of 
needed professional development, and institutional action plans. Please refer to Appendix # for the 
Academic Assessment Plan in its entirety.   

Tie to Budgeting and Planning 

While academic assessment budget justifications may be tied to core indicators or the strategic plan, the 
faculty also have an opportunity to request resources in the same form that they send action plans to their 
deans.  These requests are reviewed and added to the budget review process.  Also, the Assessment 
Committee has the option of requesting budgetary changes in order to facilitate professional development in 
academic assessment for all faculty.   

Metrics 

Refer to grid coding give examples and discuss crossover 

Planning  

The Administrative Procedures Manual (APM) policy 1.03 Planning Process describes planning at SouthArk: 

• Has board and presidential support;  
• Includes broad participation of all constituents;  
• Uses available and accurate data;  
• Is comprehensive and flexible; Is linked to financial resources; 
• Is action oriented; and  
• Includes an evaluation component.  

Planning at SouthArk also falls into two categories: annual planning and strategic planning.  Annual planning 
is the process by which the college departments or divisions identify the intended outcomes for the 
upcoming year and create/ communicate a plan to achieve those outcomes.  All departmental outcomes are 
the products of mission specific goals or strategic initiatives.  The average timeline for an annual outcome is 
a year but some outcomes may carry over annual planning cycles with continuous monitoring or shifts in 
performance targets. 

Strategic planning is the process by which the college reflects on its current status, evaluates future 
opportunities in the community, and develops key strategies to guide personnel and practices toward the 
achievement of future outcomes.  Typically, a strategic plan is developed for a five to six year period but 
could lead to long term or permanent changes. 

Annual Planning 

While all departments fall under the umbrella of the college mission, many departments and divisions have 
unique but related departmental missions.  These departmental missions guide personnel and planning 



through the annual planning process.  Departmental goals stem from the mission and are often long term or 
never-ending such as effective customer service.   

Process of Development 

Department personnel work with their supervisors to determine goals for the department based on their 
mission, scope of work, or role in strategic initiatives.  Often these goals are broad in nature and may be 
long-term.  Annually, departments establish outcomes that they expect to achieve as they work toward 
these goals.  Outcomes are measurable in that they have a defined timeline and performance targets.  

 For example a goal might be to improve retention of students.  The corresponding annual outcome might 
be to improve the retention of part-time degree seeking students 3% over the previous year.  Often goals 
will have multiple outcomes in order to fully indicate progress toward the goal.  The previously noted 
retention goal will likely have a second outcome related to the retention of full-time students. 

These goals and annual outcomes become the department and ultimately the division plan.   Some 
department planning falls under the functions of one or more committees in the shared governance 
structure.  In these cases, the plan is developed in conjunction with and the approval of that committee.  
Division plans for student services, academic affairs, and fiscal affairs are often developed in retreat settings 
to allow for broad participation and reflection.  Upon completion, the corresponding council votes on the plan 
which is later shared with the Planning Council for communication purposes and finally endorsed by the 
executive cabinet. 

Implementation 

Upon development and approval of an annual plan, the head of the department or division communicates 
the completed plan and leads department or division personnel in the pursuit of goals and achievement of 
outcomes.  While budget and resource allocation is a large element in annual plan leadership but annual 
personnel plans and standardized reporting processes also guide department and division annual plans.  

Data Collection and Evaluation 

In order to gauge progress on annual plans, departments and divisions use a variety of metrics.  Metrics can 
be intradepartmental, interdepartmental, or external.  In the case of intradepartmental metrics, the 
department or division is responsible for the collection of the data and communication of the results.  An 
example of an intradepartmental metric for an annual plan would be the number of participants at a 
recruitment event.   

Often, interdepartmental metrics will be conducted by the office of institutional research.  The results of 
these metrics are to be requested by the department or division, although, the results of these are often 
shared college-wide through the shared governance structure or the website.  An example of an 
interdepartmental metric would be the internal customer service survey.  Because of the interdepartmental 
nature of these metrics, they will be included on the institutional effectiveness metric grid.  If a new measure 
is needed, the departments will contact the office of institutional research for consultation and development.   

External metrics are some of the most effective for peer comparison.  Those external metrics used by 
multiple areas are included on the institutional effectiveness grid and their results are available in the same 
method as interdepartmental metrics.  If a department chooses to use an external metric that is exclusively 
in their area, then the department will be responsible for the data collection and communication.   

No matter the method of data collection, the department or division is responsible for the evaluation of the 
data and the determination of success in regard to their annual plan outcomes.  With quantitative 
performance targets, the evaluation is often simple and the future action plans are driven by the numeric 
difference between target and result.  In the case of qualitative data, collaborative review and consultation 
are often necessary in evaluation and interpretation of outcome success. 



Tie to Budgeting and Planning 

As annual planning is influenced by the strategic plan and budgeting, departments and divisions include 
their annual plans in requests during the annual budgeting process.  Additional budget will only be allocated 
based on pursuit of the strategic plan or operations through the annual planning process. 

Metrics 

Refer to grid coding give examples and discuss crossover 

 

Strategic Planning 

History 

SouthArk  has utilized strategic planning to guide the college for many years. The Vice President of 
Academic Affairs led the planning effort in December of 2004 which resulted in the Toward Future Realities: 
A Plan to Strategically Position South Arkansas Community College, 2005-2010. This plan consisted of 19 
strategic goals which were developed through input of three committees and two forums with students and 
community. For the Build 2016 Strategic Plan, an extensive group of faculty and staff were gathered with 
Board Trustees and community members present for a two day strategic planning retreat lead by an 
external consultant.  This college strategic planning group used the environmental scan, future projections, 
and priorities from their own departments to identify several college wide initiatives to pursue.  The group 
then narrowed these to five strategic initiatives to pursue through the year 2016.  Subsequent to the 
identification of the major strategies, the group reviewed and reaffirmed the existing mission statement and 
created a vision statement. For full participation and details on the Build 2016 Strategic Plan, please see 
Appendix #. 

Process of Development 

The 2012 redesign of the college shared governance structure resulted in the formation of the planning 
council which is charged with the development, implementation, and evaluation of the strategic plan and 
outcomes.  Additional parties may be brought in as necessary to guarantee broad based participation and 
involvement of relevant stakeholders such as local political or business representatives. 

The process of developing a strategic plan is heavily data driven.  Before the development of a new 
strategic plan, the existing strategic plan is reviewed by the planning council.  This review cycle occurs 
annually during the life of the strategic plan but is performed more intensely in the summer retreat prior to 
the conclusion of that strategic plan.  This review focuses on longitudinal results, fulfillment of the plan, and 
initiatives which may have the opportunity for continuation.   

Environmental scans are also conducted and include but are not limited to: 

• Population trends in the service area 
• Demographic trends in the service area such as age, employment, and education level 
• Emerging job markets and emerging educational needs in the job market. 
• High school graduates and college going behavior of service area school districts 
• Longitudinal trends of the college’s population including demographics, course taking behaviors, 

and student outcomes 

Qualitative information is also gathered from stakeholders through listening sessions and surveys.  Standard 
surveys of student engagement will be included but specific listening sessions and surveys may be 
developed in response to trends noted in the environmental scan process.  These qualitative measures help 
to ensure broad based participation without compromising the efficiency of the development process.  



The collected data is shared with the planning council at a strategic planning retreat.  The retreat begins 
with an intensive review of the mission.  The mission review is intended as a reflection of the mission not 
only for relevance to the current state of the college but also has the ability to carry into the future. 

Next, the group engages in a Strengths, Weaknesses, Opportunities, and Threat (SWOT) analysis using the 
supplied data and their own departmental perspective and experience.  As commonalities and priorities 
emerge, the group focuses in on those initiatives which will have great impact and are achievable within the 
scope of the strategic plan.   

Implementation  

Subsequent to the retreat, the new strategic plan is presented to the board of trustees for endorsement and 
to the college as a whole.  Following implementation, the strategic initiatives become a part of the annual 
planning process as described in the previous section and the budgeting process.  

Data Collection and Evaluation 

Annual data collection, evaluation, and sharing is a key part to the strategic planning process.  The office of 
Institutional Research collects data from individual departments and from college wide measures in order to 
compile a grid report of results.  These results are shared across campus and used to measure progress by 
individual departments and the college as a whole.  Many of the measures included have data analysis and 
distribution throughout the year but this strategic plan progress grid pulls all results together and provides a 
consistent structure for the Planning Council, college administration, and the Board of Trustees to evaluate 
longitudinal success. 

Tie to Budgeting and Planning 

While pursuing strategic initiatives does not always require the allocation of fiscal resources, it is important 
that strategic initiatives be used to influence the budgeting process. Consequently, requests for budget 
increases, apart from annual salary increases, require a justification either citing increased cost of 
operations or an action plan in pursuit of one of the college strategic initiatives.  By aligning budget requests 
and allocations with strategic initiatives, SouthArk focuses its fiscal resources toward future 
progress.SouthArk also uses strategic initiatives to guide the pursuit of external funding such as grants and 
Foundation initiatives. 

Metrics 

Refer to grid coding give examples and discuss crossover 
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